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Week

2: Implementing effective modelling

Session Elements
self-assessment
independent planning

Learning Intentions for this session

You will learn that:

4.1 Effective teaching can transform pupils’ knowledge, capabilities and beliefs
about learning.

4.3 Modelling helps pupils understand new processes and ideas; good models
make abstract ideas concrete and accessible.

4.4 Guides, scaffolds and worked examples can help pupils apply new ideas, but
should be gradually removed as pupil expertise increases.

3.10 Every teacher can improve pupils’ literacy, including by explicitly teaching
reading, writing and oral language skills specific to individual disciplines.

Early Career Framework

 (https://www.early-career-framework.education.gov.uk/ucl)

Core Induction
Programme

Home (https://www.early-career-framework.education.gov.uk/ucl)
UCL Early Career Teacher Consortium (https://www.early-career-
framework.education.gov.uk/ucl/)
Self-directed study materials (https://www.early-career-
framework.education.gov.uk/ucl/ucl/2-understanding-teachers-as-role-models/)
Module 3: Developing quality pedagogy (https://www.early-career-
framework.education.gov.uk/ucl/ucl/2-understanding-teachers-as-role-models/3-developing-
quality-pedagogy/)
Week 2: Implementing effective modelling

This is a new service – your feedback will help us to improve it.
(https://forms.gle/Js1rEdve1xGiLjyi9)
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You will also learn how to develop pupils’ literacy, by:

3s. Teaching different forms of writing by modelling planning, drafting and editing.

Introduction
In the mentor session in week 1, you conducted an audit against standards 4 & 5 in
the Early Career Framework. You should keep your findings in mind as you follow
this self-study session.

In this self-study session you will extend your knowledge of effective modelling that
enables pupils to access difficult concepts, alongside how you model worked
examples to scaffold learning in a way that allows a gradual release of responsibility
to your pupils. This session will also consider the importance of repeated practice to
ensure that you maximise opportunities for pupils to succeed, through the
appropriate level of guidance and support.

You can apply insights from these exercises to examples from your own past
experience with pupils, and to future lesson plans.

Research and Practice Summary
This reading will help you understand some of the theory behind this week’s topic.
We will start by introducing some of the key concepts (these are in bold). You will
also see some suggestions of how to put these concepts into practice. When using
these concepts in your own practice you will need to take account of your
pupils’ characteristics, the context of your classroom and the nature of the
material that you are teaching.

Modelling and Scaffolding for structured writing in a
Pupil Referral Unit
Helen wants her small group of Key Stage 3 pupils to write some
paragraphs on ‘What does it mean to be British?’ She knows that her
pupils have a range of learning needs, they are largely disinclined to work
independently and they are prone to give up before a task is finished.
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How might Helen scaffold her pupils’ learning, while also building
their independence, so that they are able to write their paragraphs on
British Values?

Modelling is an instructional strategy in which the teacher demonstrates a new
concept or approach to learning, and pupils learn by observing. It describes the
process of learning or acquiring new information, skills, or behaviour through
observation, rather than through direct experience or trial-and-error efforts.
Modelling involves using a new method or concept as part of the instruction
process, so that pupils can hear or see what you intend them to do. It helps them to
understand more clearly how to solve a problem or construct a sentence, for
example, by seeing it being done. It also enables them to practise more effectively,
and therefore encode and consolidate the new learning in the long-term memory.
Examples of modelling include written, visual or video guides, scaffolding, and
worked examples.

For Helen, what would be useful for her to model for her pupils, and
when should she do it?

Worked examples involve pupils studying the solved ‘problem’, rather than solving
the problem themselves. They are highly effective because they reduce cognitive
load, allowing pupils to focus on one step of a problem at a time without ‘getting lost’
in the problem. The aim is for the pupils to gain as close an understanding as
possible of what their teacher sees as a high-quality model.

To help you use worked examples to aid your pupils’ progress, you should:
provide your pupils with a question or problem, alongside a detailed explanation
of the solution (e.g. showing them one you made earlier, or what a good one
looks like)
guide them through the process of following the worked example (e.g. highlighting
the criteria that made it successful, and how you achieved them)
this provides the pupils with a guide for how to solve other, similar problems
ensure that the range of tasks available to pupils with lower and higher prior
attainment are appropriately pitched, to ensure that all pupils are able to push
themselves to meet their ‘challenge target’ in each lesson
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Would you recommend that Helen use a worked example for her
class? Why? Why not?

Scaffolding refers to a variety of instructional techniques used to move pupils
progressively toward stronger understanding and, ultimately, toward greater
independence in their learning. It describes a system of prompts or supports that
pupils can use at the beginning of a learning cycle, which are gradually withdrawn
as they become more confident.

To help your pupils make better progress through scaffolding, you should:
avoid overwhelming their working memory (e.g. by breaking new content down
and reframing questions)
gradually reduce the amount of scaffolding that is given, as they become more
confident*
give opportunities to repeat (rehearse), as this will build confidence and
independence. (You can allow them to practise with and without the scaffolds)

*A model of how to withdraw prompts and support gradually is shown here:

Checking understanding and adapting teaching

Exposition Shared
practice

Guided
practice

Independent
practice

Teacher
models,
explains,
demonstrates,
thinks aloud

Explicit
teaching with
teacher and
pupils practising
together

Pupils practise
with guidance
and support
from the
teacher

Pupils practise on
their own

Increasing pupil responsibility

It is useful to recognise that, although many language skills are generic, they may
also be specific to individual subjects. This becomes increasingly important as
pupils get older and experience a wider set of subject-specific literacy demands,
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the academic language and conventions of different subjects. For example, pupils in
one subject (say, science) may read a text purely for information, whereas in history
or English they might need to be aware of the author’s interpretation.

To help your pupils understand the discipline-specific aspects of literacy in your
subject, you should:

ask yourself what is unique about your discipline, in terms of reading, writing,
speaking or listening – for example, does ‘writing a report’ mean the same thing
to you as it does to a teacher of another discipline?
with colleagues, compile lists of words or phrases which are used atypically in
your discipline, or which are foundational to your discipline (good quality
textbooks are good places to look)

Extensive practice is also important, and gradually reducing the amount of support
and scaffolding that is given will enable pupils to become more confident and
independent. It can also allow pupils to master and build up individual aspects of
learning without having to do everything at once.

What did Helen do? In her own words:
“I use scaffolding techniques a lot, especially if I want a considered piece
of writing completed. With one group, I was looking at British Values:
‘What does it mean to be British?’ My aim was to achieve a few
paragraphs on this. My group was not particularly keen on writing. I
needed them to build up their ideas slowly before elaborating, otherwise it
was quite possible I would get a refusal by some to do the work. We
started off with a ‘hook’, a muddled cartoon picture showing lots of ‘British’
things. Pupils had to find and name as many as they could – my pupils
love a bit of challenge and competition, so this type of activity often goes
down well. Once completed, the pupils were given blank cards to identify
any possible groupings and write them down (e.g. food), then adding
actual examples. All the time this was going on, my aim was to question
the pupils about their understanding of the topics we were looking at.
Once the pupils had the information they had obtained, I revealed to them
that I am Irish. I showed them (in different colours) one sentence I had
already written about ‘What it means to be Irish’, one sentence about how
I could personally relate to this topic, and one sentence about what it
showed about Ireland. All my pupils were ready then to write their own
sentences. I could see them looking at the board at my sentences, trying
to work out what they would need to change. Some pupils stopped there,
but one pupil who had been vocal in discussion added her own
introduction and (with my prompting) a conclusion paragraph. This activity
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reflected a growing understanding of the topic, plus a move towards more
independent learning by one pupil.”

Helen was aware that, before her pupils could write, they would need help
with generating ideas to write about. This is where she used the muddled
cartoon and the blank cards, which helped her pupils to gather ideas into
categories – which would then become paragraphs. This was her main
scaffolding technique: it suggested the structure that her pupils should
follow, but allowed them freedom to select independently. She then
modelled with a worked example, one which was different – but sufficiently
similar – to the final product she wanted from the class. One of her pupils
was able to move to the next stage without any explicit modelling.

Self-Study Activities
Review: 10 mins
Read the Research and Practice Summary on this week’s topic. As you read, reflect
on:
1. the practices that you are already doing well
2. the practices you are doing some of the time, but could do more of/more

consistently
3. the practices you don’t use in your teaching yet

Plan: 10 mins
Self-assessment

Think back to the last two weeks of your teaching – if it helps, think about one
curriculum area, or one class – and focus on where you have used explicit
modelling and scaffolding. Doing the following quick self-assessment will help
establish your priorities for the independent planning exercise which comes after.

Activity* Examples and notes

Exposition   

Shared practice   

Guided practice   

Independent practice   



5/4/2021 2: Implementing effective modelling – UCL

https://www.early-career-framework.education.gov.uk/ucl/ucl/2-understanding-teachers-as-role-models/3-developing-quality-pedagogy/2-impleme… 7/9

(*Refer back to the Research and Practice Summary above)

Theory to Practice: 20 mins
1. Independent Planning

Now look ahead to an area of your curriculum that you will be covering soon, where
you know it would be helpful for pupils to have a degree of scaffolding and
modelling.

If, in your self-assessment above, you said you were unhappy with ‘exposition’, you
might choose to focus now on modelling. Worked examples are very useful when
sharing practice. As your pupils move from guided to independent practice, you
might introduce and then withdraw scaffolds.

To support you with independent planning:
look again at the example from Helen in the Pupil Referral Unit
remember to build in opportunities for your pupils to practise independently (Do
you need them to work in pairs, larger groups or alone? How much time will you
allow in your lesson?)
how will you judge when your pupils are ready to have any scaffolds removed?
(e.g. Will you assess their readiness by selected questioning or circulating the
room? Sometimes it is a good idea to allow pupils to choose to work with or
without a scaffold)

Next Steps: 5 mins
Bring your planning notes from this session to your next mentor meeting. Be ready
to discuss this activity with your mentor and work with them to review and refine
your planning.
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ECF Leads (https://www.early-career-framework.education.gov.uk/ucl#ecf-leads)  

Training (https://www.early-career-framework.education.gov.uk/ucl/ucl/training-materials/)  

Self-directed study materials (https://www.early-career-framework.education.gov.uk/ucl/ucl/2-
understanding-teachers-as-role-models/)

Department 
for Education (https://www.gov.uk/government/organisations/department-for-education)

Home (https://www.early-career-framework.education.gov.uk/)  

Privacy notice (https://www.early-career-framework.education.gov.uk/privacy-notice/)  

Cookies (https://www.early-career-framework.education.gov.uk/cookies/)  

Accessibility statement (https://www.early-career-framework.education.gov.uk/accessibility-
statement/)

Retention guidance (https://www.early-career-framework.education.gov.uk/retention-guidance/)  

Contact (https://www.early-career-framework.education.gov.uk/contact/)

All content is available under the Open Government Licence v3.0
(https://www.nationalarchives.gov.uk/doc/open-government-licence/version/3/), © Crown copyright
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