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Foreword 

The key to excellence is this: it is born from culture. When children enter a family culture, a community 
culture or a school culture that demands and supports excellence, they work to fit into that culture. A 
culture of excellence transcends race, class, and geography. Once those children enter a culture with 
a powerful ethic, that ethic becomes their norm. It’s what they know. Ron Berger - Sonia Thompson - 
An Ethic of Excellence in Action 2022 

The Trust vision for teaching and learning is rooted in the unwavering belief that every child, regardless 
of their background, ability, or need, deserves an education that inspires, challenges, and nurtures 
them to flourish. This Teaching and Learning Strategy is a living embodiment of that vision: a 
commitment to excellence, equity, and empowerment for all who enter a Trust school. It draws 
together collaborative work within the Trust from the last five years to support the living out of our 
vision and values to best effect.  

Central to our approach is Ron Berger’s Ethic of Excellence, which reminds us that excellence is not 
an act, but a habit, cultivated through high expectations, purposeful craftsmanship, and a deep sense 
of pride in learning. When children are given the right conditions, supportive relationships, meaningful 
work, and the opportunity to reflect and refine, they rise to meet the highest standards. This ethic is 
not reserved for a few; it is the entitlement of every learner, including those with special educational 
needs and disabilities (SEND), whose unique strengths and perspectives enrich our community. 

To support this, we are integrating the PiXL approach into our teaching and learning. This provides a 
consistent, robust framework for data-informed teaching that enables timely, targeted interventions. 
It allows the identification of gaps, personalisation of learning, and ensures that no child is left behind. 

Alongside this Teacher WalkThrus is incorporated into the strategy. This offers a shared language and 
toolkit to support our pedagogical development and supports consistent, high-quality teaching across 
our schools, fostering a culture of reflective practice and continuous improvement.  

This strategy is not intended to be a checklist, rather it is a compass to be used alongside your school’s 
own version of our intentions. It guides the creation of classrooms where curiosity is ignited, diversity 
is celebrated, and excellence is pursued with integrity and joy. It is our collective promise to every 
child: that they will be seen, supported, and stretched to become the very best version of themselves. 

 

 

 

Helen Springett Deputy CEO  



Page 4 of 31 

 

Executive Summary 

This Teaching and Learning Strategy is a framework designed to ensure excellence, equity, and 
empowerment across all schools in the Trust. It is rooted in the belief that every child deserves an 
education that inspires, challenges, and nurtures them to flourish, regardless of background or 
ability. It recognises that as a Trust we have collective responsibility for all children within the 
organisation and that work consistently together we are more likely to be successful. 

Core Principles  

 Inspired by Ron Berger’s work shared through Sonia Thompsons’ An Ethic of Excellence, the 
strategy promotes a culture where high expectations, craftsmanship, and pride in learning are 
central. 

 Emphasises inclusive education, especially for SEND and disadvantaged pupils. 
 Integrates PiXL for data-informed teaching and Teacher WalkThrus for pedagogical con-

sistency. 

Strategic Pillars 

1. Setting the Culture: Establishing inclusive, safe, and welcoming environments using models 
like the Inclusion Dial. 

2. Relationships: Building strong, trust-based connections with pupils, families, and staff to fos-
ter belonging and accountability. 

3. Attendance: Promoting regular attendance through relational approaches and early interven-
tion. 

4. Curriculum: Encouraging autonomy in curriculum design while adhering to shared princi-
ples—broad, balanced, inclusive, and evidence-informed. 

5. Early Years (EYFS): Prioritising high-quality early education with a focus on oracy, belonging, 
and enabling environments. 

6. Inclusion: Using the Assess–Plan–Do–Review model and adaptive teaching strategies to sup-
port vulnerable learners. 

7. Pedagogical Approach: Defining what great teaching looks like—explicit instruction, adaptive 
teaching, reflective practice, and expert subject knowledge. 

8. Assessment: Embedding formative and summative assessment practices, supported by 
PiXL’s DTTR (Diagnosis, Therapy, Testing, Revisiting) model. 

9. Deployment of Teaching Assistants: Aligning with EEF guidance to ensure TAs are effectively 
trained and deployed to support structured interventions and independent learning. 

Implementation Tools 

 Teacher WalkThrus: A shared toolkit for consistent, high-quality teaching. 
 PiXL Platform: Used for diagnostics, interventions, and leadership support. 
 Action Research: Encouraged across schools to foster reflective practice and continuous im-

provement. 
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1.  Firm foundations - Setting the culture 

Creating a school culture where every child and parent feels genuinely safe and welcomed is 
not just a matter of ethos - it is a strategic imperative rooted in evidence and leadership practice. 
The Department for Education’s (DfE) National Professional Qualification (NPQ) frameworks, 
particularly the Leading Behaviour and Culture strand, emphasise that effective school leaders 
must cultivate environments where high expectations, relational trust, and inclusive values are 
embedded into the fabric of daily life.  

This is not simply about managing behaviour, it is about shaping a culture where all members of 
the school community feel they are celebrated and feel that they belong. In their text 
‘Unleashed’ Anne Morriss and Frances Frei’s Inclusion Dial offers a powerful lens through which 
to view this work. Their model outlines a progression from safety to welcome, celebration, and 
ultimately, being cherished. This progression mirrors the journey we believe we must take in our 
schools to move beyond surface-level inclusion toward a culture where diversity is not only 
accepted but actively valued and leveraged. 

By intentionally setting the tone and modelling inclusive leadership, leaders can ensure that 
every child walks through the school gates feeling safe and seen. Every parent should feel they 
are stepping into a community that genuinely values their voice. As the NPQ frameworks remind 
us, culture is not a backdrop—it is the stage upon which all learning and relationships are built. 

In his book ‘Parklands – a school built on love’ Chris Dyson says this. 

‘Relationships break cycles, there are no quick fixes, it takes time to build trust from parents and 
pupils. We must be the beacon of hope for pupils. We must have a culture of hope, ambition and 
high expectations for all pupils. He also says when the school is part of the family everything 
changes.  We must use our professional curiosity to understand and break down barriers.’  

The Inclusion Dial 

                                            
The dial incorporates four elements: 

Safe 

It is a basic need for everyone to feel safe when they come to school.  If we get the culture right 
here, we will have children who feel physically and emotionally safe in our school’s regardless 
of who they are and where they have come from.  For those children and families who do not 
feel safe, we must stop and explore what is needed to rectify this.  

Welcome 

All children and families must feel welcomed and part of the school community so they can 
bring their whole selves to school without fear of being judged.  Rachel Johnson talks about the 
power of compassionomics, and this is absolutely essential. This is more than just kindness, it 
is about reducing anxiety, lowering stress and boosting mental health. Spending time on 
incidental conversations to seek to understand who they are, even in the busiest of moments is 
a vital and an essential requirement for all our staff. Frei and Morris talk about “when you feel 
seen, you feel included, and you feel valued”. If you listen the PiXL Pearl Podcast- you can hear 
Rachel Johnson unpack what it means to use compassionomics in your daily practice.  
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Celebrated 

We need to make sure that we celebrate our children for their achievements. Carol Dweck’s 
work on Growth mindset reminds us of the importance of being precise in our language when 
we celebrate these achievements however small they may be.  She advocates that we should 
use process-orientated praise, for example, praise their effort, challenge (metacognition), 
resilience, etc. as this emphasises striving for success.  If we get this right then our children will 
feel seen and valued for their efforts and successes. We need this celebration culture to 
become ingrained.  Paul Black and Dylan Wiliams in “Inside the Black Box” 1998 reinforces this 
message “Feedback to any pupil should be about the particular qualities of their work, with 
advice on what they can do to improve, and should avoid comparisons with other pupils”. 

Belonging 

If we can get the first three of these elements right then the culture of inclusion will permeate 
across all of our school communities. All our children and their families will feel that they 
belong and are accepted. As a result, they are more likely to thrive.  

Within this context it is particularly important to consider the most vulnerable children within 
our school communities and how they are matching against the inclusion dial.  

2. Relationships 

Building relationships is about more than understanding others; it’s making people feel 
understood – Tanveer Naseer 

Highly effective relationships with all stakeholders are fundamental to success. When 
relationships are secure, everyone can thrive. If we are to create environments where all feel 
safe, welcome, celebrated and that they belong, we must invest intentionally and generously in 
human connection. 

In her powerful 2013 TED Talk, Rita Pierson reminds us of the transformative power of 
relationships in education: 
Every child deserves a champion - an adult who will never give up on them, who understands the 
power of connection, and insists that they become the best that they can possibly be. 

As a Trust, we share collective responsibility for every child and their outcomes. Our strength 
lies not in our individual successes, but in how we support and relate to our most vulnerable. 
We are only as strong as our weakest member. 

This calls us to pause and reflect: 
 Do we truly see each child in our care, class, and school? 
 Do we use what we know about them to address their specific needs? 
 Do we intentionally create spaces where families feel safe, heard, and welcomed? 

Getting the language right is crucial. It shapes how we think, how we act, and how we build 
relationships and gain trust. When families step into our spaces, they should feel not just 
included but also valued.                     

3. Attendance  

Why attendance matters 

Regular attendance is fundamental to a child’s success in school. The DfE highlights that 
consistent access to learning not only improves academic outcomes but also supports 
emotional wellbeing, social development, and long-term life chances. Every missed day is a 
missed opportunity to connect, learn, and grow. We play a vital role in helping children and 
families understand the value of being in school every day. Supporting attendance is not just 
about tracking numbers, it is about ensuring every child feels they belong and can thrive. 
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Understanding Barriers to Attendance 

Children may face a range of challenges that prevent them from attending regularly. These can 
include: 
 Physical or mental health issues 
 Anxiety or unmet special educational needs 
 Family circumstances or housing instability 
 Lack of trust or connection with school 

The DfE encourages schools to take a relational and compassionate approach, building strong 
relationships with families and working together to understand and overcome these barriers. 

Supporting good attendance 

The Trust attendance policy provides a robust framework for supporting good attendance. The 
key principles that under pin this are: 
 Know your pupils - be alert to patterns in attendance and engage early when concerns 

arise. 
 Build trust - create classroom environments where children feel safe, valued, and eager 

to attend. Consider any barriers in the curriculum and employ strategies to overcome 
these. 

 Communicate with families- use positive, non-judgmental language when discussing 
attendance. 

 Work collaboratively- share concerns with pastoral teams and senior leaders to ensure 
joined-up support. 

Celebrate progress - recognise and reward improvements in attendance, especially for those 
facing challenges. 

Shared Responsibility 
As a Trust, we are collectively responsible for all the children entrusted to us. We need to 
continue to champion every child, every day. 

4.  Curriculum  

As set out in our Curriculum Statement, we are ambitious for our children to be the best they 
can be, to reach their academic potential but also help them towards becoming well-rounded 
human beings, willing and ready to make a positive contribution to the world. Each school's 
curriculum is broad, balanced, inclusive, diverse and accessible, and is set within a Christian 
context. Each one recognises the uniqueness of every child and serves to prepare them for their 
future. Curriculum design and implementation is a local decision by each school based on the 
needs of the community.  

Linking closely with our Trust vision, as adults we seek to secure excellence in education 
through innovation, collaboration, and care. We believe in a broad and balanced curriculum, 
grounded in a Christian ethos, which celebrates the uniqueness of every child and prepares 
them for a successful future.  Added to this, we take seriously the health and mental 
wellbeing of our entire community, pupils, staff, and parents. We recognise that flourishing 
individuals build flourishing schools. Throughout our curriculums there will be a strong 
emphasis placed on developing pupils’ spiritual, moral, social and cultural development so that 
they are fully able to play their part in both today and tomorrow’s society.  

We allow our schools the autonomy to select the curriculum that they offer to reflect the needs 
and contexts of the children they serve. This means that we don’t have a Trust curriculum in 
place, rather we have a set of agreed principles which supports and underpins each individual 
curriculum design.  
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Our key curriculum principles:  
 High standards and continuous improvement – we are committed to innovation, aspira-

tion, and outward-facing practices, with a relentless focus on improving classroom expe-
riences and outcomes. 

 Underpinned by the National Curriculum - all curricula fulfil the requirements of the Na-
tional Curriculum, ensuring they are well-sequenced, ambitious, and designed to embed 
knowledge over time through explicit teaching and regular revisiting. Each curriculum en-
ables cumulative knowledge building to allow pupils to make connections and apply their 
learning meaningfully. The result is that pupils are well prepared for future learning and 
life beyond school.  

 A creative and integrated approach - schools typically use a creative curriculum that 
blends skills-based and knowledge-rich learning, helping pupils make meaningful con-
nections and deepen understanding.  

 Reading for pleasure and purpose - a shared priority is fostering a love of reading, recog-
nising its role in unlocking the wider curriculum and supporting lifelong learning.  

 Mathematics mastery - a mastery approach in maths ensures deep understanding, flu-
ency, and problem-solving, supported by collaboration with GLOW Maths Hub. 

 Religious Education is delivered through the Gloucestershire Locally Agreed Syllabus, 
supported by the Understanding Christianity resource. This ensures a consistent, high-
quality approach to the planning and delivery of this core subject, rooted in our Christian 
values and ethos. 

 Evidence informed practice - teaching is rooted in strong pedagogical evidence, with Ac-
tion Research empowering staff to reflect and improve collaboratively.  

 Enrichment and real-world learning - the curriculum includes engaging experiences be-
yond the classroom—such as trips and community projects—to build cultural capital and 
deepen understanding.  

 Ambition and inclusion- high expectations are set for all pupils, with inclusive practices 
ensuring every child can access and benefit from the curriculum, helping close attain-
ment gaps.  

 Use of PiXL - PiXL supports gap analysis and targeted interventions, enhancing pupil pro-
gress and teacher development through CPDL and specialist support.  

 School leaders are responsible for regular and rigorous monitoring to ensure the quality 
and effectiveness of the curriculum.  This is supported by the School Effectiveness Team 
in their visits across the year. This monitoring should include: 
 evaluating curriculum coverage against leaders plans through looking at books and 

talking to pupils.  
 ensuring progression and coherence across subjects and year groups  
 assessing pupil understanding through varied forms of evidence including formal 

assessment.  
 use of regular raising standards meetings to ensure that the curriculum is having 

impact. 

Our shared goal is to ensure that every child leaves our schools well-prepared, confident, and 
equipped for the future. 
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WalkThrus to support curriculum planning 

Essential knowledge for curriculum design 

 
Book 1 Page 50 

 
Book 1 Page 52 

 
  Book 1 Page 54 

  

 



Page 10 of 31 

 

 
 

 

5.  The importance of Early Years - getting it right from the start 

The DfE has placed renewed emphasis on the importance of high-quality early years education, 
recognising it as the foundation for lifelong learning and social mobility. Central to this vision is 
a commitment to ensuring that all children, regardless of background, enter school ready to 
thrive. The DfE’s Best Start in Life Strategy and the Reception Year Quality Initiative highlight 
Reception as a critical, previously under-prioritised year. This is now identified as one of four 
national priorities for improvement. The government aims for 75% of children to reach a good 
level of development by age five, acknowledging that 40% of the disadvantage gap at age 16 is 
already present by the end of a pupil’s time in EYFS. 

The Trust has developed principles that support our understanding collectively of what a quality 
Reception year looks like:  
 Positive Relationships and a strong sense of belonging - children thrive when they feel a 

strong sense of belonging and are part of a nurturing, inclusive community. Adults take 
time to know and understand each child as a unique and valued individual, ensuring they 
feel happy, safe, and secure. Warm, affirming relationships with both peers and familiar 
adults are central to this ethos. Every interaction, whether during planned activities or 
child-initiated play, is purposeful, supporting learning and development through rich lan-
guage, thoughtful questioning, scaffolding, and challenge. 

 Enabling environments that inspire and support learning - children are highly motivated 
and engaged in both child-led and adult-focused learning within carefully designed indoor 
and outdoor environments. These spaces are language-rich and thoughtfully resourced 
to support the consolidation of new knowledge and skills. Continuous provision is con-
sistent and familiar, while diverse and inspiring materials spark curiosity, awe, and won-
der. The environment reflects each child’s learning journey and promotes independence, 
responsibility, and respect for the world around them. 

 A curriculum that celebrates every child’s potential - an inclusive, creative, and ambitious 
curriculum ensures that every child’s needs and interests are met through a balance of 
child-led exploration and adult-guided learning. Children are encouraged to develop in-
dependence, resilience, and self-regulation in a safe and stimulating setting. Adults pro-
vide opportunities for curiosity, imagination, and deep engagement across all areas of 
learning. Seamless transitions into and out of Early Years settings ensure continuity and 
progression, supporting every child to flourish. 

 Oracy as a cornerstone - spoken language is central to early learning, laying the founda-
tion for children’s cognitive, social, and emotional development. In the EYFS, high-quality 
spoken language experiences are essential for building vocabulary, deepening under-
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standing, and supporting future literacy and academic success. The Education Endow-
ment Foundation (EEF) highlights that back-and-forth conversations and scaffolding are 
two of the most effective strategies for promoting oracy and learning in young children. 
These interactions, rooted in warm, responsive relationships, help children articulate 
their thoughts, explore ideas, and develop confidence as communicators. The EEF’s Pre-
paring for Literacy guidance further emphasises that talking with children, rather than 
simply talking to them, is more impactful, especially when conversations are based on 
children’s immediate experiences and interests. By embedding oracy-rich practices into 
everyday routines and play, educators can ensure that all children, regardless of back-
ground, are given the best possible start in their learning journey. The illustration below 
sets out the most impactful way of communicating with young children.  The ShREC 
model below summarises the most impactful way to communicate with young children. 

      
 

WalkThrus to support curriculum planning 

 
Book 2 Page 134 
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Book 3 Page 156 

6. Inclusion - ensuring disadvantaged and children with Special Educational Needs are 
supported to flourish 

Inclusion is not just a principle - it is a commitment to equity, dignity, and excellence for every 
child. Getting it right for our most vulnerable pupils, including those with special educational 
needs and disabilities (SEND) and those who are disadvantaged, is central to the Trust’s vision. 
These children often face the greatest barriers to success When we prioritise inclusive practice, 
we create environments where all children can flourish, and we uphold our values of 
compassion, ambition, and integrity in every classroom. 

The Assess–Plan–Do–Review model  
This is a vital framework for ensuring that pupils with special educational needs and disabilities 
(SEND) receive timely, targeted, and effective support. This cyclical process begins with a 
thorough assessment of a child’s needs, drawing on a range of evidence including observations, 
data, and input from parents and specialists. From this, a personalised plan is developed, 
outlining specific strategies, interventions, and desired outcomes. The do phase involves 
implementing the plan consistently, with all staff aware of their role in supporting the pupil. 
Crucially, the review stage ensures that progress is regularly evaluated, and adjustments are 
made in response to what is or is not working. This responsive, evidence-informed approach 
aligns with the SEND Code of Practice and ensures that provision remains dynamic, inclusive, 
and centred on the child’s evolving needs. 

Effective teaching strategies  
Pre-teaching, scaffolding, fluid grouping, and breaking learning into small, manageable chunks 
are essential strategies for supporting vulnerable children to access and succeed in their 
learning. Pre-teaching equips pupils with the vocabulary and concepts they need to engage 
confidently in new learning, while scaffolding provides the right level of support to help them 
achieve success without creating dependency. Fluid grouping allows for flexible, needs-based 
support, ensuring that pupils receive targeted input without being fixed in ability groups. 
Breaking down learning into smaller steps helps reduce cognitive overload and builds 
confidence through achievable progress. Together, these approaches create a responsive and 
inclusive classroom environment where all children, particularly those with SEND or who are 
disadvantaged, can thrive and make meaningful progress. 

PiXL 
PiXL and its suite of tools empower staff to effectively identify and close any gaps in learning by 
enabling thorough analysis of pupils' needs, implementing adaptive teaching strategies, and 
applying carefully planned interventions with consistency, we can ensure targeted and 
impactful support for every learner. 

Action Research 
Through our action research we have identified this year a range of ways in which we can support 
our most vulnerable children.  
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WalkThrus to support vulnerable pupils 

 
Book 2 Page 70 

 
Book 2 Page 104 

 
Book 1 Page 80 

 
Book 1 Page 90 

7.  Our shared pedagogical approach 

At the heart of our approach to teaching and learning is a commitment to excellence, equity, 
and aspiration. We hold high expectations for all members of our school communities, staff and 
pupils alike, believing that high-quality outcomes are only achieved through consistently high-
quality teaching.  
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Our classrooms are places of engagement, reflection, and growth, where mistakes are 
celebrated as part of the learning journey and where both children and adults are supported to 
thrive.  

We foster a culture of coaching and collaboration, ensuring that professional development is 
both supportive and ambitious.  

Through a focus on equal opportunities, we ensure that all pupils, regardless of background or 
need, access rich, meaningful learning experiences.  

This commitment not only drives strong academic outcomes but also cultivates a deep sense 
of enjoyment, purpose, and belonging across our schools. 

This is delivered through some agreed pedagogical principles set out below. Each element has 
some agreed ‘Teacher WalkThru’ strategies to support the living out of these different principles 
to support you in using and applying these.  

What great teaching looks like in our classrooms 

 The culture for learning – across the Trust there is a strong culture for learning built on 
high expectations, mutual respect, and belief in every pupil’s potential. It is nurtured 
through consistent routines, positive relationships, and a continuous focus on growth -
creating an environment where both staff and students feel motivated, supported, and 
inspired to achieve their best.  
 What will be seen – classrooms are calm, purposeful, and inclusive. Routines are well-

established, and pupils are emotionally and physically ready to learn. Relationships 
are respectful and supportive, creating a safe space for risk-taking and curiosity. 

Trust Essential Teacher WalkThrus that support the culture of learning 

 
Book 2 Page 38 

 
Book 1 Page 38 
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Book 1 Page 40 

 
Book 1 Page 44 

 High expectations for all – these are at the heart of our Trust’s vision and values, 
reflecting our unwavering belief that every pupil, regardless of background or starting 
point, has the potential to thrive. These expectations go beyond academic outcomes, 
attendance, or behaviour; they encompass the development of character, confidence, 
curiosity, and a lifelong love of learning. By fostering a culture where excellence is 
expected and nurtured in every aspect of school life, we empower all learners to flourish 
as individuals and as members of their communities. 
 What will be seen – staff consistently model and reinforce high standards in all aspects 

of school life. Pupils are challenged and supported to meet them. Engagement is high 
because learners feel valued and capable. Adults empower pupils to take ownership 
of their learning. 

Trust Essential Teacher Walk Thrus that support high expectations 

 
Book 1 Page 38 

 Explicit teaching of knowledge - effective teaching relies on teachers’ deep subject 
knowledge and strong pedagogical skills. Clear explanations, modelling, and anticipation 
of misconceptions help pupils build meaningful connections, deepen understanding, and 
retain knowledge long-term. This approach is supported by Rosenshine’s Principles of 
Instruction and EEF “five a day” guidance, both of which highlight clarity, guided practice, 
and responsive teaching as key to pupil success. 
 What will be seen - adults use clear, direct instruction to introduce new content. Con-

cepts are broken into small, manageable steps (e.g., I do, we do, you do), ensuring all 
pupils can access and understand the learning. 
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Trust Essential Teacher Walk Thrus that support explicit teaching of knowledge 

 
Book 1 Page 84 

 
Book 1 Page 78 

 
Book 1 Page 82 

 
Book 1 Page 80 

 
Book 1 Page 68 



Page 17 of 31 

 

 
Book 1 Page 68 

 Pedagogical consistency across subjects - a consistent pedagogical approach across 
subjects plays a crucial role in reducing cognitive load for pupils, particularly those who 
may struggle with working memory or processing demands. When routines, instructional 
strategies, and expectations are aligned across classrooms, pupils can focus their mental 
resources on learning new content rather than adjusting to varying teaching styles. This 
aligns with John Sweller’s ‘Cognitive Load Theory’, which emphasises the importance of 
minimising unnecessary mental effort to maximise learning. By embedding consistent, 
evidence-informed practices, such as modelling, scaffolding, and retrieval, teachers 
create a stable and supportive learning environment that benefits all pupils, especially 
those who need it most.  
 What will be seen - all staff apply shared principles of effective teaching such as mod-

elling, scaffolding, and questioning ensuring coherence and quality across the curric-
ulum. 

Trust Essential Teacher Walk Thrus that support pedagogy 

 
Book 1 Page 126 

 
Book 1 Page 128 
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Book 1 Page 130 

 Pupil-centred learning – this begins with a deep understanding of each child as a learner, 
their interests, needs, and their starting points. Adults adapt their approach to meet 
learners where they are, using formative assessment and responsive feedback to guide 
instruction and ensure progress. This personalised approach not only supports academic 
achievement but also nurtures confidence, engagement, and a sense of belonging for 
every pupil. Many works support this principle probably most notably Dylan Wiliam in The 
Black Box series.  
 What will be seen: lessons are designed around what pupils need to know and do next. 

Adults adapt their approach to meet learners where they are, using formative assess-
ment and feedback to guide instruction. 

Trust Essential Teacher Walk Thrus that support pedagogy 

 
Book 1 Page 134 

 
Book1 Page 146 
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Book 1 Page 148 

 
Book 1 Page 144 

 Effective modelling - this is a cornerstone of high-quality teaching and learning, as it 
makes thinking visible and provides pupils with clear, structured examples of what 
success looks like. By breaking down complex tasks, demonstrating processes step-by-
step, and verbalising thought patterns, teachers reduce cognitive load and support pupils 
in developing independence and mastery. This approach is strongly supported by 
both Rosenshine’s Principles of Instruction and the EEF’s Five a day guidance, which 
highlight modelling as a key strategy for improving understanding and long-term retention. 
 What will be seen - adults model not just the outcome, but the thinking process behind 

it. They use subject-specific language and demonstrate strategies explicitly, helping 
pupils internalise both the how and the why. 

Trust Essential Teacher Walk Thrus that support modelling 

 
Book 1 Page 126 
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Book 1 Page 128 

 Planned retrieval and spaced practice - planned retrieval and spaced practice are 
powerful, evidence-based strategies that significantly enhance long-term 
learning. Planned retrieval involves deliberately recalling previously learned information 
at strategic intervals, strengthening memory and deepening understanding. Spaced 
practice complements this by distributing learning over time, rather than cramming, 
which reduces cognitive overload and improves retention. Together, these approaches 
align with the EEF’s recommendations and cognitive science research, helping pupils 
consolidate knowledge and apply it with confidence across the curriculum. 
 What will be seen- knowledge is revisited regularly through low-stakes quizzes, discus-

sions, and application tasks. Pupils are supported to remember more over time and 
make connections between prior and new learning. 

Trust Essential Teacher Walk Thrus that support pedagogy 

 
Book 1 Page 130 

 
Book 1 Page 112 
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Book 3 Page 136 

 
Book 3 Page 90 

 
Book 1 Page 122 

 Adaptive teaching – this is an approach where adults adjust their teaching methodology 
to meet the diverse needs of all pupils. It is not about creating entirely different lessons 
for each learner, but rather modifying how content is delivered, scaffolded, and sup-
ported so that every pupil can access and succeed with the curriculum.  
Part of our legal and professional responsibilities as educators is to meet the needs of 
pupils with Special Educational Needs and Disabilities (SEND). High-quality adaptive 
teaching must therefore be embedded in everyday practice ensuring that pupils with 
SEND are not only included but actively supported to meet high expectations and thrive 
within a culture of ambition and belonging.  
 What will be seen: adults adjust their teaching in real time to respond to pupil needs. 

This includes scaffolding, targeted questioning, and differentiated support including 
fluid grouping to ensure all pupils can access the learning. 
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 The EEF ‘Five-a-day principle - this can be used to support the delivery of the curriculum 
for all pupils. The five specific approaches indicated in the image above, are particularly 
well-evidenced as having a positive impact. Harnessing these evidence-informed 
strategies will positively support all learners, including those with SEND. As a Trust, we 
believe our teachers should have a range of these strategies, which they can use daily and 
flexibly in response to individual needs, using them as the starting point for their 
classroom teaching. 

Trust Essential Teacher Walk Thrus that support adaptive teaching 

 
Book 2 Page 70 

 
Book 1 Page 80 

 Assessment for learning - this is an ongoing and purposeful process that plays a vital role 
in supporting pupil progress. Adults use a range of strategies, such as questioning, 
observation, and analysis of pupil work to identify misconceptions and gaps in 
understanding. By responding swiftly and effectively, they can adapt instruction to close 
those gaps and ensure that every pupil is supported to move forward in their learning. This 
approach is strongly influenced by the work of Dylan Wiliam in many of his texts but 
especially in his 2011 book ‘Embedded Formative Assessment’. In this text he 
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emphasises that formative assessment is not a single strategy but a collection of 
practices that, when embedded into daily teaching, significantly enhance pupil outcomes 
by making learning visible and actionable. 
 What will be seen: assessment is ongoing and purposeful. Adults use questioning, ob-

servation, and pupil work to identify misconceptions and gaps, and respond swiftly to 
close them. 

Trust Essential Teacher Walk Thrus that support assessment 
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 Reflective practice - this is a vital component of effective teaching, enabling staff to 
support the pupils in their care to improve learning outcomes. Teachers should regularly 
reflect on the impact of their teaching and adapt their planning and pedagogy based on 
pupil outcomes, the school context, and subject-specific needs. This ongoing process 
fosters responsive, targeted, and purposeful teaching that evolves with learners' needs. 
As John Dewey (1910) and Donald Schön (1983) suggest, reflection allows adults to act 
with foresight and adapt in real time (reflection-in-action), as well as to critically evaluate 
their practice after the fact (reflection-on-action). Ron Berger’s Ethic of 
Excellence reinforces this mindset, illustrating through Austin’s Butterfly how high-
quality outcomes are achieved through a culture of critique, revision, and perseverance. 
In this spirit, reflective practice becomes not just a professional habit but a moral 
imperative, ensuring that every pupil is given the opportunity to succeed through 
thoughtful, evolving, and excellent teaching. 
 What will be seen: Adults regularly reflect on the impact of their teaching. They adapt 

planning and pedagogy based on pupil outcomes, school context, and subject-specific 
needs 

 Expert subject knowledge - this is fundamental to effective teaching, enabling teachers 
to deliver content with clarity, accuracy, and confidence. Adults should understand the 
progression of knowledge within their subject, what came before, what comes next, and 
how to build conceptual understanding over time. This deep understanding allows them 
to pitch learning appropriately, anticipate misconceptions, and support pupils in making 
meaningful connections. Aligned with Rosenshine’s Principles of Instruction, particularly 
the emphasis on sequencing concepts and modelling new material, expert subject 
knowledge empowers teachers to scaffold learning effectively and promote long-term 
retention. 
 What will be seen- teachers understand the progression of knowledge within their sub-

ject - what came before, what comes next, and how to build conceptual understanding. 
They use this to pitch learning appropriately and support deep understanding. 

 
 



Page 25 of 31 

 

 

Trust Essential Teacher Walk Thrus that support subject knowledge 
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 Leadership that drives improvement – a culture of effective leadership is the foundation 
for sustained school improvement and pupil success. Leaders create a climate of shared 
responsibility, professional dialogue, and continuous improvement, where every member 
of staff is supported and challenged to grow. Through coaching, collaboration, and clear 
expectations, they empower adults to refine their practice and strive for excellence. This 
is not an act but a habit, cultivated through high standards, deep care, and collective 
ambition. Inspired by Ron Berger’s Ethic of Excellence, our leaders should at all times, 
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model the belief that every child deserves exceptional teaching, and that excellence is 
achieved through purposeful effort, reflection, and pride in one’s work. PiXL is a tool to 
support this and will be used routinely in all schools. 
 What will be seen - leaders who foster a culture of shared responsibility, professional 

dialogue, and continuous improvement. They establish clear expectations and imple-
ment consistent systems, such as shared pedagogical approaches, across their 
schools. Collaboration and coaching are prioritised as key drivers of professional 
growth and excellence. Leaders routinely evaluate the impact of their actions on cur-
riculum delivery, using monitoring, reflection and feedback to refine practice. Through 
this, they create an environment where staff feel supported, accountable, and empow-
ered to deliver high-quality teaching and learning. 

Trust Essential Teacher Walk Thrus that support Leaders 
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8. Assessment 

Formative Assessment  

Formative assessment is a vital element of effective teaching and learning, providing real-time 
insights into pupils’ understanding and progress. Unlike summative assessments, which 
evaluate learning at the end of a unit or term, formative assessment is ongoing and embedded 
within daily classroom practice. It enables adults to identify misconceptions, respond to 
emerging needs, and adapt instruction accordingly.  

Assessment for Learning is a key component of the Trust’s pedagogical approach.  Please see 
Section 8.   Across the Trust teachers will employ a diverse range of formative assessment 
strategies to gain insight into pupils’ understanding and progress. These approaches enable 
staff to adapt teaching both in the moment and in future planning, ensuring that learning is 
responsive and targeted to pupils’ next steps. 

Strategies could include: 
 Quizzing - regular low-stakes quizzes help reinforce prior learning, identify 

misconceptions, and inform future instruction. 
 Questioning - thoughtful and varied questioning techniques—such as open-ended 
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prompts and probing follow-ups—encourage deeper thinking and reveal levels of 
understanding. 

 Cold Calling - ensures all pupils are engaged and accountable, allowing teachers to gauge 
whole-class understanding rather than relying on volunteers. 

 Fluid Grouping - pupils are grouped flexibly based on ongoing assessment data, allowing 
for targeted support and challenge where needed. 

 Exit Tickets - quick end-of-lesson reflections or responses provide immediate feedback 
on learning outcomes. 

 Mini whiteboards - enable real-time checks through ‘show me’ for quickly seeing pupil 
responses, supporting swift instructional adjustments. 

 Think-Pair-Share - encourages collaborative thinking and allows adults to listen in and 
assess conceptual grasp informally. 

By embedding these strategies consistently and purposefully, adults can ensure that 
assessment is not a separate activity but an integral part of teaching and learning—driving 
progress and closing gaps effectively. 

Summative Assessment  
Summative assessment plays an important role in evaluating pupils’ learning at key points in 
time and within the curriculum. It provides a snapshot of attainment and progress, helping 
teachers, leaders, and pupils to reflect on what has been securely understood and where further 
support may be needed. When used intelligently, summative data becomes a powerful tool for 
driving improvement: it informs curriculum planning, highlights patterns and gaps across 
cohorts, and guides the design of targeted interventions. By analysing outcomes thoughtfully 
and in context, teachers can adapt their teaching to ensure that future learning is purposeful, 
responsive, and focused on securing the next steps for every pupil. 

The PiXL approach 
To support assessment across the Trust PiXL is used, although it is far more than simply an 
assessment tool.  

The ultimate aim of the PiXL Diagnostic Assessment Package, and the range of PiXL materials, 
is to support data wisdom in schools. We know that schools are data-rich environments, and it 
is important that we do not lose focus of the core purpose of this data.  

PiXL has created a pyramid below can be used to exemplify data wisdom. 

 
At the bottom of the pyramid is data. This is just numbers on a spreadsheet which are passive 
unless you do something with them. 

Moving up the pyramid is information, which may involve pupil characteristics such as gender, 
disadvantage, prior attainment or attendance. This starts to build a picture about the child. The 
data is being linked with the information. 

Knowledge, the next layer of the pyramid, is the drawing together of the information and data in 
some way. For example, it could be through producing an analysis report following an 
assessment or it could be producing an implications for teaching report for a year group or a 
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subject. For senior leaders, it could be a school improvement report, or a report to governors. It 
is the reflection and drawing together of separate pieces of data and information that are key to 
building that knowledge. 

Data wisdom is the next step. This is the ability to use the data, information and the knowledge 
to inform decisions – whether in terms of classroom planning, long-term planning or providing 
CPDL.. It is what we do with the data that results in progress – academic or otherwise. 

The PiXL Diagnosis, Therapy, Testing, Revisiting (DTTR) approach.  

PiXL indicates that the process of DTTR, Diagnosis, Therapy, Testing, Revisiting is key to 
achieving data wisdom. Diagnosis, Therapy and Testing originally came from the notion of a 
Compelling Scoreboard from ‘The 4 Disciplines of Execution’ (Covey et al) 2012: 
 The first step is to carry out a diagnosis of pupils’ precise barriers: what do the pupils know 

and what do they not know? 
 Once the precise barriers are diagnosed, a therapy is used to close the identified gaps. 

Therapy can take the form of whole-class feedback and teaching, intervention where ap-
propriate, or supporting pupils to work on specific weaknesses. 

 The testing part of the DTTR cycle does not necessarily mean a formal assessment (alt-
hough it could). Testing can be done through questioning, low stakes quizzing or through 
other forms of assessment. The key point is that the diagnosed gap is being addressed 
and then checked over time. 

 Revisiting priority areas of learning, especially those that have been identified as gaps 
through diagnosis, is essential to ensure that the knowledge and understanding gained 
remains secure over time. 

 

“Our students do not learn what we teach. It is this simple and profound reality that means that 
assessment is perhaps the central process in effective instruction. If our students learned what 
we taught, we would never need to assess. We could simply catalogue all the learning 
experiences we had organised for them, certain in the knowledge that this is what they had 
learned. … No matter how carefully we design and implement the instruction, what our students 
learn cannot be predicted with any certainty. It is only through assessment that we can discover 
whether the instructional activities in which we engaged our students resulted in the intended 
learning. Assessment really is the bridge between teaching and learning.” Dylan Wiliam, The 
Bridge Between Teaching and Learning 
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PiXL assessment calendar for the Trust 

The table show the PiXL assessments that all Trust schools will undertake. 

Year 
Group Assessments 

1 
Autumn Term no assessment 
PiXL Spring diagnostic assessment package 
PiXL Summer diagnostic assessment package 

2 
PiXL Autumn diagnostic assessment package 
PiXL Spring diagnostic assessment package  
PiXL Summer diagnostic assessment package 

3-5 

PiXL Autumn diagnostic assessment 
PiXL Spring diagnostic assessment 
PiXL Summer diagnostic assessment 
  
Option to use the online assessments in Year 3-5 for GPS and Maths is at the 
discretion of each school. 

6 

2022 National KS2 paper (September) 
2023 National KS2 paper (November)  
2018 National KS2 paper (January)  
2024 National KS2 paper (March) 

Once an assessment has been undertaken, a question level analysis (QLA) is completed and 
submitted to the PiXL platform.   This data enables the analysis for individual pupils, 
comparative groups as well as identify common gaps in your pupils’ knowledge base.   

This information is then analysed by PiXL and used to produce the Implications for Teaching 
summary reports which give clear next steps and suggestions for adaptations to teaching. This 
also include suggested therapies that teachers can use to close these gaps.  This supports 
teachers’ workload.  

Question level analysis alone might not be sufficient to address the entrenched gaps. Some 
pupils (identified as Key Marginals) will require a more refined diagnostic tool than QLA to inform 
the targeted support required. Personalised Learning Checklists (PLCs) are an integral part of 
the DTTR process in providing a tool for the teaching team to be forensic and laser sharp about 
the granular areas which are barriers to pupils’ learning across the subject. For Key Marginal 
pupils who need to make rapid progress in order to get back on track, the use of PLCs ensures 
that there is targeted support in these areas and therefore ensures that pupils can more readily 
access the learning in whole-class teaching.  The PiXL website has a range of resources and 
videos to support in using these checklists.  

Each school will have a Raising Standards Leader (RSL) and together with Headteachers they 
will ensure that staff have the support they need to be successful with PiXL.  

9. Deploying Teaching Assistants (TAs) 

Teaching assistants play a vital role in enhancing the quality of education and supporting pupil 
progress across our schools. When deployed effectively, they make a significant contribution to 
teaching and learning, particularly for pupils who need additional support.  

The Education Endowment Foundation (EEF) highlights that TAs have the greatest impact when 
they are well-trained, used to deliver structured interventions, and work in close collaboration 
with teachers. By focusing on targeted support, promoting independence, and reinforcing 
classroom learning, TAs help to close attainment gaps and ensure that all pupils can access the 
curriculum and achieve their potential. 
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The Education Endowment Foundation (EEF) outlines five key recommendations for the 
effective use of teaching assistants to maximise their impact on pupil outcomes: 
1. TAs should not continually be deployed as a teaching resource for low-attaining pupils. 

Instead of routinely assigning TAs to support specific pupils, especially those with the 
greatest need, schools should ensure that TAs are used to complement, not replace, 
teacher input. 

2. TAs should be deployed to add value to what teachers do, not replace them. TAs should 
support classroom learning by reinforcing and extending what the teacher has intro-
duced, rather than delivering separate or simplified content. 

3. TAs should be deployed to help pupils develop independent learning skills and manage 
their own learning. TAs should avoid creating dependency. Instead, they should use strat-
egies that encourage pupils to think for themselves, such as prompting, scaffolding, and 
giving pupils time to process. 

4. Teachers should ensure TAs are fully prepared for their role in the classroom 
TAs need to be included in planning and given appropriate training, so they understand 
the lesson objectives and how best to support pupils in achieving them. 

5. TAs should be deployed to deliver high-quality, structured interventions 
When delivering interventions outside the classroom, TAs should use evidence-based 
programmes with structured content, clear objectives, and regular assessment of pro-
gress. 

Trust Essential Teacher Walk Thrus that support effective deployment of TAs.   

 
Book 3 Page 140 

 

10. References 

Sonia Thompson (2022) Berger’ s An Ethic of Excellence in Action   
Tom Sherrington and Oliver Caviglioli (2020) Teaching Walkthrus  
Tom Sherrington and Oliver Caviglioli (2021) Teaching Walkthrus 2   
Tom Sherrington and Oliver Caviglioli (2022) Teaching Walkthrus 3  
Chris Dyson Parklands (2022) A school built on love 
Unleashed (2020) Frances Frei and Anne Morriss 
Carol Dweck (2006) Mindset: The New Psychology of Success  
Paul Black and Dylan Wiliam (1998) Inside the Black Box 
Tom Sherrington (2019) Rosenshine’s Principles in Action 
Dylan Wiliam (2011) Embedded Formative Assessment 

Multimedia references: 
Rita Pierson (2013) Ted Talk - “Every kid deserves a champion” YouTube 
PiXL Pearl (2025) Compassionomics (Spotify) and Compassionomics (Apple)  

  



Page 31 of 31 

 

DFE Guidance: 
Working together to improve Attendance (2024) 

Giving every child the best start in life (2025) 
SEND code of practice (2015) 

Other Educational References: 
Education Endowment Fund Early Years  
Education Endowment Fund Preparing for Literacy (2018) 
Education Endowment Fund “The five a day approach” (2022) 
Education Endowment Fund Deployment of Teaching Assistants (2025) 
John Sweller (1998) Cognitive Load Theory 
Dylan Wiliam (2011)  The bridge between teaching and learning 
 


